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In University regulated Tier Il B Schools in India, the prominent mode of instruction has been traditional
face to face, teaching. The extent of technology to be incorporated in educational pedagogy was always
debated. However, with the sudden COVID-19 pandemic, all institutions were compelled to adopt online
teaching methodologies. With this background, this paper attempts to analyze the perception of students of
Post Graduate Management Programmes from the four different Universities in state of Maharashtra,
India, about their online learning experience during the pandemic. The study also attempts to identify
various factors that have a bearing on student’s perceptions regarding the effectiveness of online teaching.
For the purpose of quantitative analysis, factor analysis and multiple regression have been used. Based on
the results of quantitative analysis, appropriate qualitative conclusions have been derived. The results of
the study in terms of perception of students regarding online learning can contribute significantly in
developing a blended approach for management education as per the latest UGC guidelines (2020).
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INTRODUCTION

In University regulated tier II-B Schools in India, the prominent mode of instruction has always been
conventional face to face teaching. The extent to which the latest developments in the field of Information
Technology (IT) may be incorporated in educational pedagogy continues to be a matter of discussion and
deliberation. However, with the onset of COVID-19, maintaining social distancing has become mandatory.
Thus, online teaching is the only solution for Universities in the prevailing situation. This process of abrupt
change is challenging both for students’ and educators. As per Lewin et al. (2009), it is altogether a different
experience to teach online as compared to traditional face to face direct teaching requiring different skill
sets. Better understanding of students’ experiences and their expectations can lead to a better usage of online
learning as an educational tool. As per Sahin and Shelly (2008), students’ perceptions should be given
paramount importance in design and delivery of any online course since it significantly influences learning
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outcome (Zhang and Bhattacharyya, 2008). Hence, several researchers have highlighted the significance of
studying students’ perspectives towards online learning (Cunningham et al.2009; Rhema and
Miliszewska,2014).

The purpose of this study is to understand the perceptions and experiences of students’ when they were
shifted suddenly and compulsorily to online classes in view of the pandemic. In this background, the
following objectives have been set:

e To know the students’ perception regarding various online teaching options.

e To examine the perceived effectiveness of online teaching.

e To identify various factors that have a bearing on students’ perceptions regarding effectiveness
of online teaching.

e To know the students’ overall experience of online learning.

This study provides a comprehensive picture of management students’ dealing with online learning
environment and can help in developing learner centered tools for better teaching learning experience of
students. Results from this study can aid in development of rich blended approach in University post
graduate management programmes. This becomes more relevant considering the latest University Grants
Commission (UGC) guidelines (2020) which have recommended a methodology comprising of 75 per cent
traditional (classroom) and 25 per cent online learning.

This paper is organized as follows: Section 2 discusses the literature related to the subject matter, in
section 3, research methodology has been stated in detail followed by results and discussion in section 4,
concluding observations in section 5 and limitations and future scope in section 6.

LITERATURE REVIEW

Teaching at University level requires a set of complex skills and practices. Though there is no single
definition as to what can be called as an effective teaching (Trigwell, 2011), broadly any teaching which is
student centric and focuses on students’ learning can be considered to be effective.

From the year 1990, significant increase has been observed in online learning and Higher Education
Institutions (HEIs) have started investing significantly in technologies to facilitate online learning (Deng
and Tavares, 2013). These technologies facilitate online learning by aiding students’ collaboration and also
by tracking their progress (Islam, 2012).

In the initial phases of conception and implementation of online teaching, educators were skeptical
about the ability of online classes to match traditional class room teaching in terms of effectiveness.
Empirical evidences for this are mixed. There are ample of researches concluding that online teaching can
be as effective as face-to-face traditional class room teaching (Demuyakor,2020; Denny, 2013; Feeley and
Parris, 2012; Lack, 2013; Nguyen, 2015). As per Wang and Hu (2019), online learning can be considered
to be a better alternative for students. There are studies indicating increasing acceptance of online teaching
and learning amongst students’ (Nguyen, 2015; Waits, 2003). However, Dunbar and Sutcliffe (2013),
concluded that class room teaching is superior as compared to online teaching since it is a known fact that
more learning occurs in a social setup as compared to an a-social setup. Tratnik et al. (2019), observed that
the level of satisfaction of learners was more in traditional face to face learning as compared to online
learning.

There are various studies that attempted to explore perceptions of students regarding this form of online
teaching and also during the prevailing pandemic situation. Agarwal and Kaushik (2020), studied the post
graduate medical students’ perceptions of online learning during COVID-19 and concluded that the
responses of students were positive. Whereas Verma et.al (2020), tried to explore the perception of
undergraduate medical students about online teaching during prevailing pandemic and concluded that
students were quite satisfied with online teaching. Linjawi and Alfadda (2018), assessed students’
perception, and attitude towards online teaching in case of dental education in Saudi Arabia and stated that
various factors should be considered for implementing online teaching-learning such as proficiency in
English, various economic, organizational issues and also technological issues. Bauk, Kopp et al. (2013),
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conducted a study to know the perceptions about significance of various e-learning features involving
students, instructors and IT (Information Technology) cell. Azliza et al. (2012), conducted a multiple
regression analysis for assessment of Malaysian students’ perception about e-learning programme.

Existing Literature identifies several factors having a bearing on students’ perceptions about
effectiveness of online teaching. It is a well known fact that online teaching is technology based (Donitsa-
Schmidt and Topaz, 2018; Garcia and Badia, 2017). As per Keller and Cernerud (2002), variables such as
students’ age, gender, learning styles, past experiences have a bearing on acceptance of technology in
learning. As per Technology Acceptance Model (TAM) Proposed by Davis et al. (1989), perceived
usefulness and perceived ease of use are among the major factors having a bearing on acceptance of
computer technology.

There are several studies identifying communication as one of the most significant elements having a
bearing on the success of online teaching (Arbaugh and Benbunan-Fich, 2007; Gregory, 2003; Wilkes et
al., 2006). Harris and Kelley (2004-2006) identified that four channels of communication i.e., a.) student to
content b.) student to instructor c.) Student to student and d.) student to community is extremely important
for success of any online course. As per Cooper (2000), communication between students and course
instructor is very significant. There are researches clearly highlighting the importance of peer-to-peer
interaction in enriching the students online learning experience and significantly influencing the students’
perception about online teaching (Driver, 2002; McGreal and Elliott, 2004; Swan, 2001).

Existing researches (Howland & Moore, 2002; Shea et al.,2001; Vonderwell, 2003; Woods ;2002) have
also highlighted the significance of instructor’s feedback in framing the perception of students about online
teaching. High correlation has been observed between a prompt instructors’ feedback and student’s
satisfaction with online courses (Shea et al, 2001). In an e-learning assessment model proposed by Ozkan
and Koseler (2009), attitude of instructor is considered to be one of the important dimensions affecting
learner’s perception and satisfaction. Tung and Chang (2008), on the basis of their study stated that
perceived usefulness, technical compatibility and the perceived ease of use of this technology influences
the student’s perceptions about online learning. As per Jia et al. (2009), perceived ease of use significantly
influences intention of the user to adapt to technology.

Regular support in the form of technical assistance and student support services is also considered to
be a very important element for online learning (Choy et al.,2002). Annamdevula and Bellamkonda (2016),
stated that universities should make proper resource allocation for various support services for providing
improved educational facilities.

There are studies highlighting the limitations of E-learning and concluded that a standalone E-learning
module may not be effective as students are devoid of class room interaction with Professors or fellow
students (Laine, 2003; Wiles et al.,2006). Artino (2008), stated that online learning may be challenging for
students who lack confidence, self-motivation etc.

Kose (2010), explained in detail about the development of E-learning opportunities for blended
learning using Web 2.0 tools. Perez-Marin et al. (2012), proposed a model for blended learning for Spain
that generated positive outcome. Kashefi et al. (2012) also stated that blended environment is more
conducive for teaching learning process. According to Dogbey et al. (2017), online teaching can aid and
support meaningful interaction between instructors, students and resources.

Though there are various studies that conclude that online teaching can be as effective as traditional
class room teaching however, the situation in case of a sudden transition from the usual and well established,
direct traditional offline teaching to an online teaching module, may be different. A shift towards online
teaching requires detailed planning and also investments in various areas (Bao,2020; Filius et al.,2019).
This leads to the first research question of understanding the student’s perception about the experience and
acceptance of this mode of teaching especially when they had to shift abruptly to online mode of learning
in view of the prevailing pandemic. Here students’ views, regarding various modes of online teaching and
effectiveness of online teaching were also considered. In addition, study also attempts to understand the
students’ views about major challenges faced by them in online teaching learning process. Study also
attempts to identify the important factors having a bearing on students’ perception.
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RESEARCH METHODOLOGY

This is a semi exploratory study attempting to analyze the perceptions of students of Post Graduate
Management Programmes from four different universities in the state of Maharashtra, India regarding their
online teaching and learning experience while transiting to online mode due to COVID 19. A Total of 800
Questionnaires were prepared and administered online against which a total of 564 responses were received.
Special attempt was made to ensure that questionnaire was administered only to second year students of the
full-time course of two years by contacting with the coordinators and getting email ids. Questionnaire had
three sections. First section includes basic demographic information, second section attempts to understand
the students’ perceptions regarding various online teaching options and the perceived effectiveness of
online teaching and third section consists of questions about students’ perception regarding major
challenges in online teaching learning. Total twenty-five questions were included to collect the required
data. Five-point Likert scale has been used to understand the student’s perception ranging from strongly
disagree (1) to strongly agree (5). Cronbach’s Alpha (1951) was used for testing the reliability of the scale
for internal consistency. The value of Cronbach's alpha for the entire instruments is 0.785 which is more
than 0.70 and value above 0.70 is considered as good (Schmitt,1996). So, it can be said that scales are
reliable showing internal consistency of the acceptable level. The responses from the questionnaire have
been analyzed using Software Statistical Package for the Social Sciences (SPSS). Descriptive statistics were
used for summarizing student responses. Factor Analysis has been used for identifying the most important
factors and thereafter multiple regression has been performed. Variables for methods adopted for online
teaching, have been identified on the basis of detailed discussions, with the faculty members from different
universities, included in the study. Discussion with the faculties revealed that following are the common
methods adopted for online teaching-

Online learning with sharing of notes by faculties
Sharing of prepared power point presentation (PPTs) by faculties
Sharing of uploaded you tube lectures
Organizing Webinars
e Online interactive teaching using combination of methods

Different parameters affecting student satisfaction and their perception about effectiveness of online
teaching-learning have been identified by reviewing the existing literature extensively. Following
parameters are considered for assessing the effectiveness of online teaching:

e Instructors enthusiasm
Instructors ability to influence, motivate and inspire students
Ease of learning in terms of conceptual understanding
Sufficient learner support
Explanatory feedback from the Instructor
Opportunities for students to interact with each other
Opportunities for students to interact with the instructor

e Students’ technical compatibility

Table 1 shows the parameters considered for assessing the effectiveness of online teaching along with
some of the literature using these variables.
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TABLE 1

SUMMARY OF PARAMETERS

Parameter chosen

Existing literature using these parameters

Instructors enthusiasm

Ozkan and Koseler (2009), Hativa et al. (2001)

Instructors ability to influence,
motivate and inspire students

Hativa et al. (2001), Vonderwell, 2003

Ease of learning

Davis et al. (1989), Tung and Chang (2008), Jia et al. (2009)

Learner support

Annamdevula and Bellamkonda (2016), Choy et al.,2002

Explanatory feedback from the
Instructor

Howland and Moore, 2002; Shea et al.,2001; Vonderwell,
2003; Woods ;2002

Opportunities for students to interact
with each other

Driver, 2002; McGreal and Elliott, 2004; Swan, 2001; Harris
and Kelley (2004-2006), Dogbey et al. (2017)

Opportunities for students to interact
with the instructor

Harris and Kelley (2004-2006), Laine, 2003, Dogbey et al.
(2017),

Students’ technical compatibility

Bauk, Kopp et al. (2013), Dogbey et al. (2017),

Source: Authors’ compilation

DATA ANALYSIS

Against a total of 800 questionnaires that was administered, a total 564 responses were received, which
makes it approximately 70.50 per cent. Creswell and Poth (2016) and Babchuk (2017) have stated that any

study having response rate greater than 50 per cent can by analyzed appropriately.

TABLE 2

DEMOGRAPHIC PROFILE OF PARTICIPANTS (N=564)

Variable Category Frequency | Percent | Valid percent
Gender Female 304 539 54
Male 260 46.1 46
Total 564 100 100
Online Course Experienced 214 37.95 38
Experience Not Experienced 350 62.05 62
Total 564 100 100

Source: Authors’ Calculation

As it can be seen from the Table 2 that approximately 54 per cent of the respondents are female and 46
per cent are male students. Approximately 38 per cent of the respondents have some experience of online
course and 62 per cent of students surveyed have no experience of online learning.
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TABLE 3
STUDENTS PERCEPTIONS REGARDING METHOD WORKING BEST IN ONLINE

LEARNING ENVIRONMENT

Parameters Mean | Standard Deviation
(SD)

Online learning with sharing of notes 3.75 1.05

Sharing of prepared PPTs 3.90 1.02

Sharing of uploaded YouTube lectures 3.65 1.02

Organizing Webinars 3.05 1.05

Online interactive teaching using combination of various methods. | 3.60 1.03

Source: Authors’ Calculation

As it can be seen from table 3, sharing of prepared PPT will work best in an online environment and
organizing webinars will work least. This may be due to the fact that the content of PPTs prepared by
faculty members’ is syllabus oriented and relatively simpler for students to comprehend.

TABLE 4
STUDENTS PERCEPTION ABOUT EFFECTIVENESS OF ONLINE TEACHING ON CHOSEN
PARAMETERS

Parameters Mean | Standard Deviation (SD)
Instructors Enthusiasm 3.20 0.95
Instructors ability to influence, motivate and inspire students 3.00 1.00

Ease of learning in terms of conceptual understanding 2.85 0.90

Sufficient learner support 3.03 1.02
Explanatory feedback from Instructor 3.15 1.02
Opportunities for students to interact with each other 3.00 1.05
Opportunities for students to interact with the instructor 3.02 1.02

Students’ technical compatibility 3.00 1.06

Source: Authors’ Calculation

What is visible from the table 4 is that students are viewing online learning favorably. Perceived ease
of learning, in terms of conceptual clarity, is an area of concern as seen from the table 4. It also has the
lowest standard deviation, indicating similar views of the participants. Instructors’ enthusiasm is rated
highest by the students as compared to all other factors. It indicates efforts taken by the instructors.

TABLE 5
STUDENTS PERCEPTION ABOUT MAJOR CHALLENGES IN ONLINE TEACHING AND
LEARNING

Parameters Mean | Standard Deviation (SD)
Faculty to student communication and vice versa 2.20 0.95
Student to Student Communication 2.40 0.90
Technical Support 2.85 0.90
Lack of readiness in faculty 2.03 1.05
Lack of awareness of students with learning style in case of 245 0.85
online teaching

Source: Authors’ Calculation
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Table 5 clearly indicates that students perceive technical support as the biggest challenge in the online
teaching environment followed by lack of awareness amongst them with the changed learning style.

Approximately 64 per cent students were satisfied with the online teaching learning activity of
management institutes during the prevailing situation of pandemic. Approximately 57 per cent students
agreed to the idea of having online classes to be a part of their teaching pedagogy in the post pandemic
situation also.

Factor Analysis

Factor Analysis is used for identifying most important factor having a bearing on students’ perception.
Table 6 shows case processing summary depicting the valid cases. All 564 cases are included in factor
analysis.

TABLE 6
CASE PROCESSING SUMMARY
N %
Valid 564 100.0
Cases Excluded? 0 0
Total 564 100.0

Listwise deletion based on all variables in the procedure.
Source: Authors’ Calculation

KMO and Bartlett's Test of Sphericity

The Kaiser-Meyer Olkin (KMO) and Bartlett's Test are measure of sampling adequacy and correlation
matrix. They are used for examining the appropriateness of Factor Analysis.

KMO value ranges from 0 to 1. Value of .5 denotes the minimum acceptance level (Kaiser,1974). The
Bartlett’s test does comparison of the observed correlation matrix to the identity matrix. It is testing the null
hypotheses that correlation matrix is an identity matrix considering the 95% level of significance, a = 0.05.
This hypothesis needs to be rejected. Table 6 is showing a KMO value of 0.720 which is more than the
accepted value of 0.5 and Barlett’s test of Sphericity is significant with the p-value (Sig.) of .000 < 0.05.
This satisfies the assumptions of factor analysis indicating the suitability of data for the same.

TABLE 7
KMO AND BARTLETT'S TEST
Kaiser-Meyer-Olkin Measure of Sampling Adequacy. 720
Bartlett's Test | Approx. Chi-Square 5791.379
of Sphericity df 8
Sig. .000

Source: Authors’ Calculation

Factor Extraction

In factor analysis, principal component analysis (PCA) is used to reduce the number of variables in the
data set. PCA attempts to explain the maximum amount of variance with the fewest number of principal
components. After identifying this meaningful set of the variables, the next task is to group these variables
under the particular factor and tag them in order to allocate some connotation to the factor loadings.
Variables with higher loadings are considered to be as more significant and have greater influence on the
tag chosen to signify the factor.
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Factor Extraction for Parameters considered for Online Teaching
Table 8 depicts the sum of factor loading for each variable. Only variables with value more than .5 can
be considered for further analysis (Hair et al., 1995).

TABLE 8
COMMUNALITIES
Initial | Extraction
Ease of learning in terms of conceptual understanding 1.000 ].968
Opportunities for students to interact with each other 1.000 |.964
Instructors enthusiasm 1.000 |].913
Sufficient learner support 1.000 ].958
Explanatory feedback from the instructor 1.000 |.958
Instructors ability to influence, motivate and inspire students 1.000 990
Opportunities for students to interact with the instructor 1.000 |.966
Students’ technical compatibility 1.000 ].911

Extraction Method: Principal Component Analysis.
Source: Authors’ Calculation

Factor Extraction for Parameters considered for Online Teaching
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Table 9 comprises of three blocks. Block (a) gives the Eigen values and the percentage of total variance
explained by each factor. Whereas Block (b) gives the Eigen values along with the percentage of total
variance reported by each factor after rotation. Factors having Eigen value more than 1 would be retained
and considered for further analysis. Based on this, the following three factors have been identified for
further analysis and deliberation, instructor’s ability to influence, motivate and inspire students, ease of
learning in terms of conceptual understanding and ample opportunities for students to interact with the
instructor. These three factors together are accounting for 95.30 per cent of the total variance.

These three identified factors are chosen for regression analysis with overall students’ satisfaction and
perceived effectiveness of online teaching as dependent variable.

TABLE 10
PEARSON CORRELATION MATRIX
Overall Instructor’s ability to |ease of Interaction  |VIF
Satisfaction and |influence, motivate  |learning with
perceived and inspire students |(Factor 2) instructors
effectiveness  |(Factor 1) (Factor 3)

Overall Satisfaction(Y) [1.000
and perceived
effectiveness
Instructor’s ability to 716* 1.000 3.042
influence, motivate and
inspire students

Ease of learning 621%* S45%* 1.000 3.712
Interaction with 618%** 590%* 1.000 3918
instructors

Notes: *p < 0.05 (two tailed); **p <0.01 (two tailed)
Source: Authors’ calculation

Table 10 shows the correlation matrix of independent and dependent variables. From the table, it can
be inferred that all the three independent variables chosen have high positive correlation with dependent
variables. High positive correlation is also observed between instructor’s ability to influence, motivate and
inspire students (Factor 1) and other two independent variables i.e., ease of learning (Factor 2) and
interaction with instructors (Factor 3). The issue of multicollinearity is often encountered in multiple
regression. For this the test for Variance Inflation Factor (VIF) has been conducted and its values can be
seen in Table 9. As seen from the table, the VIF value for each variable is less than 10, hence the chances
of multicollinearity are not high between the variables (Neter et al.,1996).

TABLE 11
MODEL SUMMARY
Model R R Square Adjusted R Square Std. Error of the Estimate
1 6817 614 575 295028

a: Predictors: constant, Factorl, Factor 2, Factor 3.
Source: Authors’ calculations

As seen from the table 11, independent variables of the study are able to explain 61.4 per cent
variability in the dependent variable i.e., overall satisfaction and perceived effectiveness.
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TABLE 12

ANOVA?
Model Sum of Squares | Mean Square F Sig.
Regression 15.208 5.069 38.358 .000
Residual 29.120 1.038
Total 44328

a: Independent Variable: Overall satisfaction
b: Predictors: constant, Factorl, Factor 2, Factor 3.
Source: Authors’ calculations

Table 12 shows the overall model fit. The model is fit at 95 per cent confidence level with probability
value almost zero and higher tabular F value.

TABLE 13
COEFFICIENTS?

Unstandardized Standardized Collinearity
Model 1 | Coefficients Coefficients Statistics

B Std. Error | Beta t Sig. | Tolerance | VIF
Y 735 041 17.953 .000
Factorl 413 .005 .694 5241 000 | .882 3.042
Factor2 | .123 001 274 4.709 000 | .356 3.712
Factor3 | .072 021 137 3.499 001 | .787 3.918

a: Independent Variable: Overall satisfaction and perceived effectiveness
Source: Authors’ calculations

The signs of beta coefficients define, if the variables under the study are positively or negatively related.
As per values in Table 5, all the three factors are positively related with the overall satisfaction of students
and their perceptions of effectiveness about online teaching. As it can be seen from the table 5, all the three
variables are statistically significant at the 95 per cent confidence level.

CONCLUSION

This study provides a rich overview of students’ reactions and perceptions when they were forced to
make a transition to online mode of learning. This study also tried to explore and identify the factors
constituting and affecting the students’ perceptions regarding online teaching-learning.

First objective of this study was to understand the student’s perceptions, regarding various online
teaching options. Of the various common options, used by the instructors during online teaching, this study
indicates that sharing of prepared power point presentations and sharing of notes are most preferred by
students. Study also attempts to identify various factors having a bearing on student’s perceptions regarding
effectiveness of online teaching. After extensive literature review, seven factors were identified which can
have a significant bearing on students’ perceptions. Of these, factor analysis concluded that three factors
1.e., instructor’s ability to influence, motivate and inspire students, ease of learning in terms of conceptual
understanding and opportunities for students to interact with the instructors are to be considered for further
analysis. All these three factors are significant in influencing the perception of students regarding online
learning and their satisfaction. Students perceive technical support as the biggest challenge coming in the
way of online teaching followed by lack of awareness among themselves with the changed learning style
in case of online teaching. Study also reveals that more than 60 per cent students were satisfied with the
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way and manner in which online teaching has been conducted. Overall a positive perception of students
has been observed towards online learning experience as seen in several other studies (Scagnoli et.al, 2019;
Spiceland and Hawkins, 2002). Thus, it can be concluded that students are found to be satisfied with the
online mode of teaching provided by various management institutions. Positive approach and acceptance
of students for this methodology in the present scenario indicates that a blended approach can be worked
out. For better acceptance of online teaching- learning, following framework is suggested by the authors.

FIGURE 1
SUGGESTED FRAMEWORK
Improved
Infrastructure and
Technical Support
: . Improved Student :
?ﬂmdem_Fm?;ldl}l . Peri?;t;m abou? s Better Acceptance of Online
structional tools an » : :
e hinics online teaching »| Teaching and Learning
learning

Enthusiastic and
Capable Instructor

One silver lining of this compulsory online learning can be that it exposed 62 per cent of students to
their first ever online learning experience. These 62 per cent of students will be more receptive for online
teaching as previous researches have indicated that students with prior experience are more receptive
(Cigdem and Yildirim, 2014; Fogerson, 2005). Secondly with the rapid usage of technology in industries,
it will also help them in becoming industry ready.

Results from this study can aid in development of rich blended approach in University post graduate
management programmes. Latest UGC guidelines (2020) has also recommended 75 per cent traditional and
25 per cent online teaching module.

This sudden shift in teaching learning spectrum is challenging both for students and instructors alike.
A Way ahead is to build confidence amongst students and also to keep them in confidence. A student centric
scientific system of assessment needs to be developed. Concept of rubrics may be given due importance as
in rubrics achievement criterion is clearly specified.

This study indicates the need of identification and implementation of the appropriate and effective
strategies which can enable proper student —instructor communication in online teaching.

LIMITATIONS AND FUTURE SCOPE

In this study no sampling technique has been used. The chosen respondents were second year students
from two-year programme who voluntarily participated and responded to questionnaire.

This study has focused only on few of the possible relationships about perception of the online teaching.
Students perception is a multidimensional concept and hence several other possible relationships can be
explored in future studies.

This study is based on perceptions of management students from the selected HEIs in the state of
Maharashtra. Future study can be devised appropriately to cover entire Maharashtra as well as in the other
states of India. Future studies can also focus on the link between learners’ perception and outcome in an
online environment. This study is certainly the first step in this process of developing blended learning
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approach for university affiliated tier-Il B-schools in India. Based on this understanding of student’s
perceptions of online learning, inter relationship between various aspects of online and face to face learning
can be explored. Future studies may also focus on detailed analysis of various online teaching methods and
tools for increasing the learning quality.
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