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This study investigated the academic experiences of nine African American male student athletes’ college
experiences focusing on prior academic preparation and faculty expectations. Findings in this study
illustrate significant heterogeneity and complexity among African American male student athletes, which
challenges the current, over-simplified portrayal of their academic experience in higher education.
Furthermore, this study highlights that facing racial stereotypes, African American student athletes found
it essential to take charge of academic decisions (i.e. academic advising and facilitation of support
services initiatives) and to build a team that supported their academic success.
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INTRODUCTION

The educational well-being of intercollegiate student athletes is a conversation that continues to reign
in the halls of the National Collegiate Athletic Association (NCAA) and its member institutions (NCAA
Bylaw 1.3.1, 2017, p.1). Universities acknowledge the importance of upholding the highest quality of
educational standards for their student athletes, yet a significant gap remains between African American
student athletes and White student athletes (Cooper, 2016). Sato, Hodge, and Eckert (2017) asserted that
African American (AA) student athletes are often portrayed as individuals whose only goal is to sign up
for courses that they can make effortless A’s. Singer (2009), in his study of four AA student athletes from
a large NCAA Division-I (NCAA D1) institution, found that these athletes felt that their educational
interests were being overlooked in favor of the financial interests of those who manage high profile (large
majority institutions that sponsor NCAA D-I sports) intercollegiate athletics. These students conveyed
that they need to have a voice on the issues that they face in high profile athletics.

The purpose of this study was to explore African American male student athletes’ college
experiences, and especially how their academic preparation in K-12 schools and university faculty and
staff’s expectations on campus shaped their academic experience and supported, or failed to support, their
academic success at Predominantly White Institutions (PWI).
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LITERATURE REVIEW

Scholarly literature indicates that PWI’s environments are prone to repressing and discriminating
against AA student-athletes (Rankin & Reason, 2005). The constant attacks on the intellectual ability of
AA student-athletes have made it difficult for these students to succeed academically, and limit their
opportunities to learn and become socially integrated into the university environment (Davis, 1995,
Steinfeldt et al., 2010). From a historical standpoint, Hamilton (1997) and Wilson (2000) affirmed that a
lack of acceptance and assimilation of AA students at PWIs cause them to struggle academically.

Scholars such as Martin et al. (2010) and Sato et al (2017) discovered that AA student athletes feel
the need to keep proving to their instructors and classmates that they belong at their respective
universities. In essence, African American student athletes generally feel that they are penalized twice,
once for being a student athlete and again for being African American (Comeaux, 2010; Engstrom et al.,
1995; Harrison, 2008; Harrison & Lawrence, 2004; Martin et al., 2010; Person & LeNoir, 1997
Steinfeldt et al., 2010). Bimper (2014) explained that the matriculation process (including team travel,
practice, and workouts) for student athletes is very different than that of the average student, whose
primary focus is academics. Not surprisingly, Grayson and Grayson (2003) found that African American
student athletes who are void of social support systems, confidence, and/or community connections are
more likely to quit school.

In contrast, a good number of studies show that when social support systems are in place, AA student
athletes tend to excel athletically and academically (Carter-Francique et al., 2015). Simms (1997) found
that prosperous African American student athletes took charge of their lives, set high educational goals,
comprehended and survived racial marginalization, took part in community service ventures, and received
strong support from family and friends. Benson (2000), Hall (2002), Spigner (1993), and Horton (2011)
all suggest that institutions of higher education must build a culture of high educational expectations for
AA student athletes that provides the support and direction they need to realize their full academic
potential.

Baker and Hawkins (2016) asserted that academic mentoring is an effective way to help African
American student athletes improve their academic performance. Academic mentoring is a viable way to
build stronger bonds between faculty members and African American student athletes. Carter and Hart
(2010) found that mentoring programs can cater to the educational, athletic, and socialization needs of
African American student athletes. Comeaux (2010), in his piloted study of a professor-student athlete
mentorship program at an NCAA Division-I institution, found that African American student athletes
became more focused on their college studies, developed a positive outlook on future job prospects, and
genuinely felt that they had a bright future ahead of them. These feelings of affirmation developed as a
result of the mentoring program. In short, programs like this are strongly recommended because they
provide significant benefits to the African American student athlete population (Comeaux, 2010).

Comeaux (2008) and Comeaux and Harrison (2007) assert that AA student athletes tend to gravitate
to mentors and advisors, as opposed to dealing with White faculty members who comprise 89% or more
of the faculty at PWIs. Beamon’s study (2014) found that AA student athletes anticipated facing issues of
racism at PWIs. Steele and Aronson (1995) conveyed that negative stereotypes motivate AA student
athletes to show their antagonists that they can achieve academically. Perlmutter (2003) confirmed that
White professors shun AA student athletes when they try to engage with them in the classroom. African
American student athletes are often overlooked, or not included in classroom dialogues, contributions to
discussions are typically not valued, and their assignments are examined more harshly than other students.
White professors tend to check the clock when AA student athletes are afforded opportunities to talk in
class. These types of actions only expand the wedge between AA student athletes and White professors,
which validates the student athletes’ dissatisfaction with the classroom experience.

Murty and Roebuck (2015) argued that the drive for colleges to win games negatively affects AA
student athletes because they tend to focus less on academics. In environments like this, institutions are
more prone to lowering their admissions standards to secure top-notch athletes. In doing so, AA student
athletes’ chances of passing greatly diminishes because they are being setup to receive bad grades,
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dropout, or fail out (Murty & Roebuck, 2015). Hodge et al. (2008) and Melendez (2008)) asserted that
university officials must look beyond traditional cognitive indicators (i.e. GPA, exams, sports
performance outcomes) to help AA student athletes build a healthy athletic identity that centers on
educational success, psychological stability, and athletic success. This will help them adjust better to the
college environment (Melendez, 2008).

Harrison and Mottley (2012) explained that academically engaged AA student athletes who take an
active interest in their education perform better than AA student athletes who are disengaged and do not
make education a priority. Academically engaged AA student athletes generally find success through their
ability to edify their academic identity (the level to which they identify with their academic role) more so
than their athletic identity (the level to which they identify with their athlete role). Likewise, Valentine
and Taub (1999) posit that student athletes will learn how to take ownership of their learning processes
and make educated decisions with the support of a partnering industry professional or supervisor. Singer
(2005) asserts that athletic advisors should design programs for AA student athletes that are geared
towards meeting their special academic and developmental needs. In doing so, advisors can provide
opportunities for AA student athletes to (a) attend seminars, (b) participate in leadership programs, (c)
partner with industry professionals and companies, and (d) receive scholarships to advance their
educational, personal, and professional development. Likewise, from an internal standpoint, athletic
administrators can allow AA student athletes to gain pre-career training experiences through learning
first-hand how athletic departments conduct business (Singer, 2005). This would be reasonable support
given the fact that AA student athletes generate significant revenue for PWIs in football and basketball
(Singer, 2005).

Melendez (2008) further posited that listening to the voices of AA student athletes would better
prepare college administrators to offer them effective support services. In doing so, the administrators
would be able to provide academic programs and initiatives that effectively counteract racial and
discriminatory issues experienced by AA student athletes on campus. Since AA student athletes encounter
numerous challenges in navigating the academic setting and college environment, it is imperative that
PWIs find effective ways to make their campuses more accessible, warm, and inviting for these student
athletes.

THEORETICAL FRAMEWORK

This study is guided by Critical Race Theory (CRT) which sheds light on race and racial injustices in
American society (Parker & Lynn, 2002). In particular, the centrality of experiential knowledge tenet of
CRT explains that having a voice is an act of liberation for socially and culturally marginalized groups of
people; by having their own voices, the oppressed people can challenge the misconstrued thoughts and
racial prejudices deeply embedded in American society and institutions (Closson, 2010; Delgado, 1989;
Ladson-Billing, 1998; Tate, 1997). Singer (2005) and Donnor (2005) acknowledged that CRT has been
beneficial in telling the story of racial injustices that AA student athletes face in higher education. This
study uses CRT to illuminate significant heterogeneity among AA student athletes’ academic experiences
and, therefore, challenges the sweeping and over-simplified understanding of this unique group of
students, which is prevalent in both existing literature and society.

METHOD

A qualitative research method was used to elicit rich narrative data from nine AA male former student
athletes concerning their academic preparedness and faculty/staff expectations at PWIs and how the two
factors shaped their academic experiences and success during college years. Interpretive
Phenomenological Analysis (IPA) was adopted for this study to highlight the meaning-making process of
AA male former student athletes situated in a specific cultural and institutional environment at a PWI
(Smith et al, 2009).
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Participants were recruited through the primary researcher’s personal contact, referrals, and word of
mouth advertising at National Collegiate Athletic Association (NCAA) sporting events. Data were
collected through in-depth semi-structured interviews with the nine former AA student athletes who
played sports at a NCAA Division-I Predominantly White Institution (PWI). All interviews lasted an
average of 60 minutes per session and were recorded for verbatim transcription later. The data analysis
followed the general guidelines of IPA (e.g., careful reading, coding, and theme identification) (Smith et
al., 2009). The Atlas TI qualitative software program was used to ensure the analysis was consistent and
transparent so that final interpretations are well grounded in rich empirical evidence (Creswell, 2013).

TABLE 1

PARTICIPANTS
Pseudonym Age Years Played Sport Academic Major
Terrence 30 2008-2012 Football Sociology
Chris 28 2009-2013 Football Sport Management
Rico 36 2000-2004 Football Sociology
Jerome 35 2000-2004 Football Management
Thomas 36 2001-2005 Football Business
Kevin 25 2011-2015 Football Kinesiology
Lance 37 2000-2004 Football Sport Management
Jim 37 2000-2004 Football Management
Craig 37 2000-2004 Football Accounting

FINDINGS

Academic Dispositions and Experiences

The academic dispositions and experiences theme provided insights into the participants’ priorities,
academic preparedness, and expectations, as well as their challenges and persistent effort to find an ideal
balance between two competing goals—academics and athletics—within the educational corridors of a
NCAA Division-I PWI. This theme produced mixed results based on each student’s primary reason for
attending college. Some placed obtaining a degree and academic success as their top priority, while others
were more concerned with being drafted to the professional leagues. The participants placing education as
their first priority were less likely to struggle in the college classroom, yet those who chose to pursue a
career in the professional leagues and used college as a means to advance to the leagues struggled in their
endeavors. Rico, a first-generation college student who grew up in the inner-city community in the north,
proclaimed, “My mindset was there to play football and academics came in second.” He further stated:

Well academics... It was not really a big factor because everyone knew you got to pass.
You do what you have to do to go through. And even if you did the bare minimum you
would get passed through. So, you know there is not that much pressure to be successful
in the classroom. I had a teammate who was focused on trying to make the school and
degree work for him, and he wanted to finish first in academics. My mindset was there to
play football and academics came in second. That is how the programs are. You are there
to play sports first, and academics come second. The media never say academics when it
comes to athletes. It is all about athletics.

Most participants considering academics as their priority were also well-prepared for the rigor of
college work during their K-12 school years. However, even some students from a disadvantaged
background showed extraordinary commitment to academic success. Jim, despite being a first-generation
student from a single parent home, showed remarkable resilience and determination for academic success.
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To him, facing faculty’s blatant racial prejudice at a PWI was a much harder and more emotional hit than
the rigor of academic work itself. He said:

I always was a good student, so I never really worried about that part. My main thing
was, "Can I play here?" "Will I be able to play here?" I knew I would make it through
school because I was not going to come back home without that degree to my
grandmother. That wasn't going to happen. So, I knew I was going to make it through
school. But I didn't think I would run into the things that I ran into at a big university with
... you got faculty that say they hate athletes. I never thought it would happen at a big
university. [ never thought it would be an option at any university. If you are part of the
university, I thought you would want everybody in that university to succeed. But it's not
like that all the time.

Jerome, a former SSU football player, said, “I think as an African American student athlete, there's a
lot of stereotypes that ‘hey this guy's only here because he can play football,” and for me, school has
never been a challenge.” This statement provided evidence that AA male student athletes value education
and are concerned with life outside of sports. This is true even to those who entered college without
adequate academic preparation. Thomas, despite not feeling academically prepared when he entered
college had a broader perspective about life and persevered to do well in the classroom. “I think my
expectation was to get a degree, better my life, come out of college better than I came in, and being able
to have options to do something with my life.” Kevin, a former football player from NNU, expounded on
how he prided himself on not needing academic support services because he was so far advanced entering
college. He came in with a roadmap already drawn so he rarely needed help from academic advisors.

My academic experiences were pretty good. A lot of my teammates, they struggled as far
as academics and staying in the study hall and having to have help from tutors and
academic advisors and whatnot, but I saw early freshman year that it was very time-
consuming, and it would take away a lot of time from what I wanted to do in college, so
after freshman year, which we had a mandatory study hall, I made it a point to have my
GPA to a level and my grades to a level to where I didn't have to be involved with
academic advisors. So, basically, a lot I did on my own as far as class scheduling and
what classes to take. When I needed help, 1 asked my advisors, but a lot of it was self-
dependent.

Traveling added another layer of challenge for them. Craig, a former SSU football player, gave sharp
insights into how traveling for athletic competitions sometimes caused him to miss classes. This was
problematic at times because the support structures (e.g. academic advisors, study hall, and tutors) that
were put in place often fell short of meeting his needs. This is a challenge that many student athletes face
because intercollegiate academic enrichment programs in some cases focus more on attendance than
academic skills development.

Knowing that you get out of practice on Thursday, you go home, pack your bags and you
may travel that whole day Friday. You on the road all day Saturday and you play your
game that night, then you fly back and you already missed all of your Friday classes. You
miss exams, assignments, and you try to get excuses again to make them up. Schedule
wise it was just, until I got out of the mandatory study hall to where I got a chance to go
and work with people in my major, and study with them a little more, it felt like a waste
of time sitting in a computer lab with people who did not know much about my major or I
am just sitting there trying to work with someone who just wants $20.00 an hour to come
help me when they do not know anything about accounting or what [ am doing.
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Many of the participants entered college with a mindset that academics was their first priority while
athletics was the priority for others. Nonetheless they all experienced the growing pains of having to
balance their academic schedule against their athletic schedule. This made their academic journeys quite
difficult at times. However, the next theme explores how the AA student athletes were able to succeed
through challenging the system and taking hold of their own academic destiny.

Challenge the System and Taking the Initiative

This second theme revealed that AA male student athletes developed different types of resilience and
strategies based on what they considered as the primary goal of their college education. Those who put
their priority on athletic success preferred to work with professors “who will probably figure out what
type of background a person comes from™ and navigated their academic program with a strong sense of
camaraderie and collective pride with other AA student athletes. Other participants whose priority was
academic success excelled when they stood up for themselves, showed interest in the educational process,
and most importantly, took control of their own educational pursuits. Chris, a former intercollegiate
football player and first-generation college student, avidly talked about his resolve to win in all that he
does in life.

I hate losing at anything in life. I just hate losing. I'm just that ultimate competitor, [ just
want to win at all costs, and just that persistence just always kept driving me. I got to get
through this, whatever it takes, I will get through it, and I will keep going. Because |
already know, once I get through it, there's an end goal, whether it be that final grade or
me walking across the stage and shaking the president's hand and you know, being able
to say, hey, I did it. But that's what really drove me.

These participants had critical awareness about how college sports could work for and against them.
Terrence explained, “All these universities, they sell you on getting playing time, they sell you on getting
exposure, and playing on ESPN. They're always selling the school and the product, but they're not selling
you as a man, and that's what you need to know. It's like hey, how can I benefit from this, when the
helmet and shoulder pads are not on anymore?” As a result, they emphasized the need to “balance” and
protect their identity (i.e. who they really are) and not to allow any system or anyone redefine who they
are.

Grounded in their keen awareness of negative stereotypes against their academic capability and a
desire to negate such stereotypes that are prevalent on college campuses, Jerome and Jim further
elaborated on the points that were expressed by Thomas and Kevin in the previous section. Their success
was possible through their determination to work hard in the classroom regardless of the unfair
educational systems (i.e. K-12 schools, college experiences) and negative stereotypes that pervaded their
academic environments. Jerome stated:

When I got to college, we had mandatory study halls, we had people checking behind us,
and different things like that, but also, too, as people looking from the outside in, saying
hey this guy, or these guys, and I'm speaking to the African Americans, themselves, on
the team. These guys are just football players, they're not academic ... they're not student
athletes, they're really athletes. I always felt like I wanted to prove those people wrong,
but also, too, again, I always had that dream of wanting to do well in school, period.

Lance, a former SSU football player, challenged himself to take more course hours than were needed
so he could get an early start on his master’s degree. This was an extraordinary decision because most
student athletes understand that participating in NCAA sports is very time consuming and could take
twenty or more of their weekly hours outside of the classroom. This aligns with the internal drive of most
participants who were excited about the prospects of completing their degrees above honing their athletic
abilities. Lance said:
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Educational experience was pretty good, I was supported. When I say it's pretty good, |
mean I think it's just like with any university. You can go as deep as you want it to, or it
can be as shallow as you want it to. Definitely try to challenge myself and do a lot of
different things. I try to always take a full course load. I always try to take summer school
classes. Not just one session but both summer sessions. Try to just really get as many
credits as I could and knock out as much as I could especially with sports. But even in the
fall, I was a little ambitious and most times guys would be taking 9, 10 hours in the fall
with sports, but I'd be taking a full course load, and just try to really get that degree as
quickly as I can because I wanted to try to work towards getting a master's degree or
something at that time. But that changed after a couple of years.

Chris, Terrence, Thomas, Kevin, Jerome, and Lance showed courage by challenging themselves to
exceed the norms of what is generally expected from AA male student athletes in the classroom. They
entered college knowing that getting an education was most important to them. The participants’ strong
conviction that they were just as valuable in the classroom as they were on the field of play was pivotal to
their success as it prompted them to be in charge of their academic path and holistic professional
development.

DISCUSSION

While we presented the two most important and compelling themes derived from this study, the entire
study generated three noteworthy findings about the participants’ academic experiences and their ability
to persist through school and graduate. Firstly, African American male student athletes who made
education their priority performed better in the classroom, and generally entered college prepared to
handle the rigors of college assignments. In contrast, those AA male student athletes who focused their
attention on athletics were often unprepared to handle the complexities of college-level assignments.
These two paradigms, coupled with having to balance life and athletics, made it difficult for AA male
student athletes to succeed in college.

Secondly, faculty members had preconceived notions (stereotypical prejudices) about AA male
student athletes, which prohibited them from seeing their true academic potential. Thus, these AA male
student athletes were only celebrated based on what they could offer the university on the field of play.
Faculty members’ expectations of AA male student athletes were low because they largely did not feel
that the student athletes could handle the rigors of college coursework. This way of thinking was often left
unchallenged because faculty members did not take time to get to know their AA male student athletes.
Thereby, faculty members could not relate to the student athletes” needs or appreciate the cultural
background of AA male student athletes. Finally, African American male student athletes gained strength
when they stood up for themselves and set the direction for how their academic journey should be
managed. Some AA male student athletes defied the odds of not being academically prepared by entering
college with their extraordinary determination, hard work, growing skillsets, and confidence that made
academic success possible.

This study provides strong empirical ground encouraging AA male student athletes to pride
themselves on reaching their academic goals and challenging negative social prejudices that remain
pervasive in higher education. It also confirmed the structural inequality that plagues the quality of K-12
public education in many impoverished urban and rural communities. The relatively lower academic
performance of African American student athletes, as compared to their white counterparts, was well-
documented in some early studies (Sellers, 1992). Comeaux and Harrison (2007) found that white
student-athletes enter college with an academic advantage over AA student athletes. This is due in part to
the poor educational and instructional systems AA student athletes matriculated through in grades K-12
(Eitzen, 2000; Gaston-Galyes, 2004; Harrison et al., 2006; Reynolds et al., 2012; Sellers, 1992).

Giving voices to AA student athletes concerning their lived experiences with negative stereotypes is
paramount to bringing awareness to their institutions’ status quo approach that often plagues the
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American higher education system (Martin et al., 2010). The effects of stereotypical thinking have serious
implications because they have the potential to undermine the ability of AA student-athletes to function
effectively in the classroom (Martin et al., 2010). This study is significant because it calls for raising the
critical consciousness of faculty members and university administrators that AA male student athletes are
capable of learning in inclusive environments where they are valued and accepted for who they are.

CONCLUSIONS

This study illuminates several important insights, including the last theme—challenging the system
and taking the initiative—which has been subtly alluded to in seminal pieces of literature on AA male
student athletes; however, there is no definitive literature that explicitly articulates this unique and critical
point. Findings from this study also illustrate significant heterogeneity and complexity among African
American male student athletes and challenge the current, over-simplified portrayal of their academic
experience in higher education. It should be noted that AA student athletes do not want to be prejudged,
but desire to excel in academics and graduate just like their peers on campus. Findings in this study
demonstrate how AA male student athletes use their voice as a trumpet for change and transformation in
environments where oppressive practices are commonplace and even normalized.

REFERENCES

Baker, A.R., Hawkins, B.J. (2016) Academic and career advancement for Black male athletes at NCAA
division I institutions. New Directions for Adult and Continuing Education, 150, 71-82.

Beamon, K. (2014). Racism and stereotyping on campus: Experiences of African American male student-
athletes. The Journal of Negro Education, 83(2), 121-134.

Benson, K.F. (2000). Constructing academic inadequacy: African American athletes’ stories. The Journal
of Higher Education, 71(2), 223-246.

Bimper, A.Y. (2014). Game changers: The role athletic identity and racial identity play on academic
performance. Journal of College Student Development, 55(8), 795-807.

Carter, A.R., & Hart, A. (2010). Perspectives of mentoring: The Black female student-athlete. Sport
Management Review, 13(4), 382-394.

Carter-Francique, A.R., Cheeks, G., & Hart, A. (2015). Examining the value of social capital and social
support for Black student-athletes” academic success. Journal of African American Studies, 19(2),
157-177.

Closson, R.B. (2010). Critical race theory and adult education. Adult Education Quarterly, 60(3), 261-
283.

Comeaux, E. (2008). Black males in the college classroom: A quantitative analysis of student athlete-
faculty interactions. Challenge: A Journal of Research on African American Men, 14(1), 1-13.

Comeaux, E. (2010). Mentoring as an intervention strategy: Toward a renegotiation of first year student-
athlete role identities. Journal for the Study of Sports and Athletes in Education, 4(3), 257-276.

Comeaux, E., & Harrison, C.K. (2007). Faculty and male student athletes: Racial differences in the
environment predictors of academic achievement. Race Ethnicity and Education, 10(2), 199-214.

Cooper, J.N. (2016). Excellence beyond athletics: Best practices for enhancing Black male student-
athletes” educational experiences and outcomes. Equity & Excellence in Education, 49(3), 267-
283.

Creswell, J.W. (2013). Qualitative inquiry and research design: Choosing among five traditions (3" ed.).
Thousand Oaks, CA: Sage.

Davis, T. (1995). Racism in athletics: “Subtle yet persistent.” The University of Arkansas Little Rock Law
Review, 21(4), 881-900.

Delgado, R. (1989). Storytelling for oppositionist and others: A plea for narrative. Michigan Law Review,
87,2411-2441.

17  Journal of Business Diversity Vol. 20(4) 2020



Donnor, J.K. (2005). Towards an interest-convergence in education of African American football student
athletes in major college sports. Race Ethnicity and Education, 8(1), 45-67.

Eitzen, D.S. (2000). Racism in big-time college sport: Prospects for the year 2020 and proposal for
change. In D. Brooks & R. Althouse (Eds.), Racism in college athletics: The African American
athlete’s experience (pp. 293-306). Morgantown, WV: Fitness Information Technology, Inc.

Engstrom, C.M., Sedlacek, W.E., & McEwen, M.K. (1995). Faculty attitudes toward male revenue and
nonrevenue students. Journal of College Student Development, 36,217-227.

Gaston-Gayles, J.L. (2004). Examining academic and athletic motivation among student athletes at a
division I university. Journal of College Student Development, 45(1), 75-83.

Grayson, J.P., & Grayson, K. (2003). Research on retention and attrition. Canada Millennium Scholarship
Foundation. Millennium Research Series Number 6 Retrieved from
https://www.tru.ca/shared/assets/Grayson_2003 research_on_retention_and_attrition23683.pdf

Hall, R. (2002). The bell curve: Implications for the performance of Black/White athletes. The Social
Science Journal, 39(1), 113-118.

Hamilton, M. (1997). Theory to practice: Applying developmental theories relevant to African American
men. New Direction for Student Services, 80, 17-31.

Harrison, C.K. (2008). “Athleticated” versus educated: A qualitative investigation of campus perceptions,
recruiting and African American male student-athletes. Challenge: A Journal of Research on
African American Men, 14(1), 39-60.

Harrison, C K., & Lawrence, S.M. (2004). College students’ perceptions, myths, and stereotypes about
African American athleticism: A Qualitative Investigation. Sport, Education & Society, 9(1), 33-
52.

Harrison, C.K., & Mottley, J. (2012). “Don’t call me a student-athlete”: The effect of identity priming on
stereotype threat for academically engaged African American college athletes. Basic and Applied
Social Psychology, 34, 99-106.

Harrison, C.K., Comeaux, E., & Piecha, M. (2006). Faculty and male football and basketball players on
university campuses: An empirical investigation of the “intellectual” as mentor to the student
athlete. American Alliance for Health, Physical Education, Recreation and Dance, 77(2), 277-
284.

Hodge, S.R., Harrison, L. Jr., Burden, J.W_, Jr., & Dixson, A.D. (2008). Brown in Black and White-then
and now: A question of educating or sporting African American males in America. American
Behavior Scientist, 51, 928-952.

Horton, D., Jr. (2011). Developing an institutional culture toward degree attainment for student athletes.
New Directions for Community Colleges, 155,27-33. doi:10.1002/cc.455

Ladson-Billings, G. (1998). Just what is critical race theory and what’s it doing in a nice field like
education? International Journal of Qualitative Studies in Education, 11, 7-24.

Martin, B.E., Harrison, C.K_, Stone, J., & Lawrence, S.M. (2010). Athletic voices and academic victories:
African American male student-athlete experiences in pac-ten. Journal of Sport and Social Issues,
34(2), 131-153.

Melendez, M.C. (2008). Black football players on a predominantly White college campus: Psychosocial
and emotional realities of the Black college athlete experience. Journal of Black Psychology,
34(4),423-451.

Murty, K.S., & Roebuck, J.B. (2015). Deviant exploitation of Black male student athletes on White
campuses. Deviant Behavior, 36, 429-440.

Parker, L., & Lynn, M. (2002). What’s race got to do with it? Critical race theory's conflicts with and
connections to qualitative research methodology and epistemology. Qualitative Inquiry, 8(1), 7—
22.

Perlmutter, D. (2003). Black athletes and White professors: A twilight zone of uncertainty. Chronicle of
Higher Education, 50, B7-B9.

Person, D.R., & LeNoir, K.M. (1997). Retention issues and models for African American male athletes.
New Directions for Student Services, 80, 79-91.

18  Journal of Business Diversity Vol. 20(4) 2020



Rankin, S.R., & Reason, R.D. (2005). Differing perceptions: How students of color and white students
perceive campus climate for underrepresented groups. Journal of College Student Development,
46(1),43-61.

Reynolds, L., Fisher, D., & Cavil, J K. (2012). Impact of demographic variables on African American
student-athletes’ academic performance. Education Foundation, 26, 93-111.

Sato, T., Hodge, S.R., & Eckert, K. (2017). Experiences of Black student-athletes on a predominantly
White university campus. Journal for the Study of Sports and Athletes in Education, 11(22), 104-
124,

Sellers, R. (1992). Racial differences in the predictors of academic achievement of student athletes of
Division I revenue producing sports. Sociology of Sport Journal, 1, 46-51.

Simms, J. (1997). African American athletes at predominantly White universities. In K. Lomotey (Ed.),
Sailing against the wind: African American and women in U.S. education (pp. 147-154). New
York, NY: Frontiers in Education.

Singer, J. (2009). African American football athletes” perspectives on institutional integrity in college
sports. Research Quarterly for Exercise and Sport, 80(1), 102-116.

Singer, J.N. (2005). Understanding racism through the eyes of African American male student-athletes.
Race Ethnicity and Education, 8(4), 365-386.

Smith, J.A., Flowers, P., & Larkin, M. (2009). Interpretive phenomenological analysis: Theory method
and research. Thousand Oaks, CA: Sage.

Spigner, C. (1993). African American student-athletes: Academic support or institutionalized racism?
Education, 114(1), 144-150.

Steele, C.M., & Aronson, J. (1995). Stereotype threat and the intellectual test performance of African
Americans. Journal of Personality and Social Psychology, 69(5), 797-811.

Steinfeldt, J.A., Reed, C., & Steinfeldt, M.C. (2010). Racial and athletic identity of African American
football players and historically Black colleges and universities and predominantly White
institutions. Journal of Black Psychologist, 36(1), 3-24.

Tate, W.F. (1997). Critical race theory and education: History, theory, and implications. Review of
Research in Education, 22, 195-247.

Valentine, J.J., & Taub, D.J. (1999). Responding to the developmental needs of student-athletes. Journal
of College Counseling, 2, 164-179.

Wilson, M. (2000). Reversing the plight of African American male college students. Black Issues in
Higher Education, 17(18), 175.

19  Journal of Business Diversity Vol. 20(4) 2020



